The Morrill Act
Module 1: The 1862 Moment
Whose Land was “Granted” to the Land Grant?

Recommended length:
Two 50-minute class periods

Pre-class readings:
· Lee, Robert, and Tristan Ahtone. 2020. “Land-Grab Universities.” High Country News. March 30, 2020. https://www.hcn.org/issues/52.4/indigenous-affairs-education-land-grab-universities. 
· Graf, Bill. 2012. “Law That Radically Changed UW Signed 150 Years Ago.” University of Wisconsin–Madison News. June 12, 2012. https://news.wisc.edu/law-that-radically-changed-uw-signed-150-years-ago/. 
· “History, College of Agriculture and Life Sciences.” n.d. College of Agriculture and Life Sciences, University of Wisconsin–Madison. https://cals.wisc.edu/about-cals/history/. 
· Optional: Jigsaw Reading Activity
· NAIS journal vol. 8 Issue 1, spring 2021, 4 different selections from the “Intervention: Indigenous Studies Reflections on The Land-Grab Universities Project” https://www.jstor.org/stable/10.5749/natiindistudj.8.issue-1 
· Optional: Written Response Reflection Activity
· Smiles, Deondre. “Land-Grant or Land Grab Universities?” Belt Magazine, November 28, 2022. https://beltmag.com/land-grant-or-land-grab-universities/.

Optional Activities (not included in slides): 
Jigsaw Reading Activity (suggested class plan)
· Pre-class: divide the students into four groups and assign each group a different reading selection from the NAIS “Intervention: Indigenous Studies Reflections on The Land-Grab Universities” Project
· In-class: in their groups, students will be responsible for working together to come up with a summary of main points and key takeaways for the specific article they were assigned. Large sheets of paper/post-its could be helpful here. 
· Option 1: have a spokesperson from each group share out to the whole class their summary and takeaways.
· Option 2: Have students form groups of four, one person who did each reading. Everyone will simultaneously then take turns sharing the summary their large reading group came up with. This option requires everyone to participate in sharing about their assigned reading. 

Written Response Reflection Activity
· Pre-class: assign the Smiles reading from the reading list above
· In-class or post-class: assign a written reflection response of your choice of length. Options for the prompt could include responding to Smiles’s piece, or having student write their own that reflect on their own personal experiences and perspectives of attending a land-grab university. This is a good option to ensure engagement and allow students a way to participate different from speaking in class.

Notes for Slides
Slide 1: Title slide

Slide 2: Lesson Objectives
· The lesson objectives, provided here, are created to help shape the content of what you will learn today. 
· These are the primary learning goals that all students will be able to successfully accomplish after fully participating in today’s lesson

Slide 3: Key terms, people, and places
· These key terms, people, and places have been pulled out specifically because they are crucial for your understanding of the Morrill Act, its implications, and its ties to the broader “1862 moment”
· You are encouraged to pay extra attention to how these words are used and discussed in relation to the Morrill Act. These would also be important concepts to take notes on. 

Slide 4: What is the Morrill Act?
· The Morrill Act of 1862 was passed by the Senate on June 10th, 1862 and the House on June 17th, 1862​, before ultimately being signed into law on July 2nd, 1862
· This was the first federal intervention into the funding of higher education
· The goal of the Morrill Act was to fund public institutions across the US and invest in practical and accessible higher education, through funding “agriculture and the mechanical arts” which today we recognize as agriculture and engineering. 

Slide 5: How did the Morrill Act come to be?
· The desire by more Americans to access higher education led to a movement for public higher education for all. This movement was initially organized by Professor Jonathan Baldwin Turner of Illinois College, who was a scholar, botanist, and activist. Turner was a key figure in advocating for land-grant institutions, and eventually helped found the University of Illinois in 1867. Turner was one of the first to recognize the importance of advocating for access to higher education for farmers and other working-class Americans, creating a blueprint for a new kind of university that he called the “University for the Industrial Class.” 
· As a result of Turner and his colleagues’ activism, in 1853 the Illinois General Assembly adopted Turner’s industrial education resolution. The resolution called for Illinois's US Congressional Representatives to introduce federal legislation that echoes Turner's state level resolution. He proposed the usage of land-grants to create a university that focuses on agriculture and engineering for each state in the Union. 
· However, the Illinois representatives believed that this legislation would be better received if it was introduced by a congressional representative from the East, which is where Justin S. Morrill of Vermont, whom the bill is titled after, enters into the creation of the Morrill Act as we know it today. 
· Justin S. Morrill (1810-1898) was a representative from the state of Vermont in the US House of Representatives from 1855-1867. Morrill would go on to be elected to the US Senate between 1867-1898. At the time of his death in 1898, he was the longest serving US congressional representative, having served 44 years, although his congressional tenure has since then been surpassed.  
· ​​Morrill was born in Stafford, Vermont in 1810, and only attended school until age 15 as he was unable to afford college. From there, he entered the retail business. Through his business dealings, he established himself financially and was able to retire at age 38, then went on to become a politician. In Congress, he served as the Chairman of the Committee on Public Buildings, as well as serving on the House Ways and Means Committee where he helped work on the first federal income tax.2 Ironically, though Morrill opposed women’s suffrage, “he supported college education for the masses, including women and blacks.”
· The Morrill Act legislation was initially proposed in 1857, going on to pass Congress in 1859. However, the initial effort to change the face of higher education in the US was vetoed by President James Buchanan. ​Buchanan believed the revenue generated by land sales would be wasted on universities and could have better uses by the federal government.​ Additionally, he found it unconstitutional, as he believed the federal government did not have the authority to compel states to act on higher education according to the principle of federalism. The legislation was reintroduced in 1861 under President Abraham Lincoln, who had been open about his support for land-grant institutions during his 1860 presidential campaign. The Morrill Act legislation was introduced with an addendum that included military education and tactics within the scope of education available at land-grant universities. It was signed into law by Lincoln on July 2nd, 1862. 



Slide 6: How did the Morrill Act work?
· In order to provide this funding to each state, the Morrill allocated each state 30,000 acres of land per each member of Congress of that state, meaning that each state was “granted” a minimum of 90,000 acres (two Senators and at least one House representative; these parcels became known as a land grant. Individual states then sold those land grants, referred to as land parcels as well, with the proceeds or revenue generated from the land sale to be used to fund public universities within that state. 
· Through the sale of their designated public land, states would establish a “perpetual fund,” what we recognize as and call an endowment for the long-term financial investment of the institution. Each individual state had the option to immediately sell the public land allocated to them or wait till the value of their public land increased. While some states received “script” for land, particularly states that had no remaining public land, western states in general identified land within their boundaries for the purposes of the Morrill Act. 

Slide 7: 1862 Land Grant Colleges and Universities
· The Morrill Act eventually led to the creation of 106 colleges and universities across the country. The state of Iowa was the first to accept the terms of the Morrill Act, and Kansas State University became the first land-grant institution created by the Morrill Act in September 1863. Some of the early land-grant universities included the University of Wisconsin, Iowa State, State University of New Jersey (Rutgers) and the University of Missouri. The Morrill Act also funded other major universities, such as Cornell and the Massachusetts Institute of Technology.  
· The University of Wisconsin–Madison, founded in 1948, received Wisconsin's land parcels of 235,530 acres and thus, became a land-grant university. As a result, the University of Wisconsin-Madison was able to expand their teaching, research, and student offerings while growing an ​endowment.  

Slide 8: American Indians and the Morrill Act
· The Morrill Act redistributed 10.7 million acres of land from more than 250 tribal nations, which is an area larger than the states of Massachusetts and Connecticut combined​
· This land was obtained by tribes through treaty, cession, and seizure​
· Indigenous land raised $303,439 for 1 university in Wisconsin, 235,530 acres​
· 556 parcels of Indigenous land in Wisconsin were directly taken and sold to benefit universities​
· American Indians were denied access to benefits of land grant universities– despite receiving this funding from the Morill Act of 1862, the first known American Indian did not graduate from UW– Madison until 1950

Slide 9: American Indians and the Morrill Act Activity
Use a guided reading activity to further explore American Indians the Morrill Act.
· Divide the class into small groups. This can look different depending on the course but try to have at least 2-3 students in group and no more than 4-5. 
· Have students return to the LandGrabU article, and well as the digital mapping project produced
· Have them collaboratively move through the source again, focusing​ on the following questions:
1. What tribal lands did the University of Wisconsin acquire from the Morrill Act?
2. How much money did the University of Wisconsin generate from the sale of those lands?
3. What other universities benefitted from Indigenous dispossession in Wisconsin?
· If time and if it makes sense for the size of your course, return back to the big group and invite several people to share out for each question, as well as share their overall takeaways and reflections on the LandGrabU read​ing.

Slide 10: What is the lasting impact of the Morrill Act?
· In groups of instructor’s choice of size (small group or whole class), discuss the following questions using the Land Grab U article and map, the assigned articles detailing UW’s response, and personal experiences.​
· How does the University of Wisconsin talk about its history today and how does this relate to the history of Indigenous dispossession, if at all? ​
· What histories are centered at the University of Wisconsin? What histories are ignored or hidden and therefore not told?​
· How does the Wisconsin Idea relate to the Morrill Act, past and present?​
· How have you benefited, if at all, from the University of Wisconsin as a land grant institution?​
· In your opinion, how should UW respond to the past and present implications of the Morrill Act? ​
· Similarly, if there is time or it makes sense for the class size, have a few people share out to each question. 

Slide 11: How does the Morrill Act fit in the broader 1862 Moment?
· In order to fully comprehend the Morrill Act of 1862, we must examine it within a historical context
· At the time of the passage of the Morrill Act, the United States was in the midst of the US-Civil War with multiple US states having seceded from the United States to form the Confederate States of America and multiple well-recognized battles had been fought across portions of the US south and east 
· At the same time, the federal government was also embattled in the lesser-known US-Dakota War across present-day Minnesota
· Instructor Note: please visit the US-Dakota War module to learn more
· This war lasted six weeks, beginning in mid-August 1862 and resulted in the largest mass execution in US history (38 Dakota men were hanged at Mankato, Minnesota) and the forced exile of Dakota (and Ho-Chunk) from the state of Minnesota 
· Finally, in addition to the Morrill Act, two additional major land redistribution programs took effect during the summer of 1862
· Pacific Railway Act
· This act granted “public” lands to railroad
· Railroads were able to claim 200-foot and 10-mile sections along the rails
· This allowed railroads to expand (to also then help support settlement via the Homestead Act)
· Railroads acquired nearly 130 million acres of land across the US west 
· Homestead Act
· Instructor Note: please visit the Homestead Act module to learn more
· The Homestead allowed for the sale of over 270 million acres of “public land” across 30 states to nearly four million settlers
· This was land that was acquired that was acquired through the same means of the Morrill Act land parcels– forced removal, predatory and illegal treaties, and centuries of dispossession.

· The Morrill Act then, operated in this context – of war occurring across the nation at multiple scales AND of intentional federal policy to redistribute land to encourage non-Native settlement


